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ABSTRACT 

Iiz Lailatus Saidah. (14121310303). Exploring EFL Learners’ Reading Strategies 

On The Article “Powerful Writers Versus Helpless Reader”.  

This study was intended to know how EFL learners approach the text and  

what reading strategies used by English as Foreign Language (EFL) learners in 

comprehending the text. The investigation itself was centered around reading 

strategies by Grabe and Stoller (2002). This study tries to reveal how EFL 

learners‟ reading strategies in comprehending the article Powerfull Readers versus 

Helpless Readers by Alwasilah. Consequently, the study is positioned into a 

qualitative research using interview, questionnaire, and document analysis. 

The main purpose is to what extent reading strategies of the text are 

comprehended and interpreted by EFL learners as reader. It will be centered on 

the reading strategies and how they approach with text. This study will show the 

successful of understanding text, it is how the readers understand the text, and 

what reading strategies that applied by readers when the readers read the text. 

This research comes from problem in EFL learners in reading the article 

untitled “Powerful Writres Versus The Helpless Readers”. The main reason why 

reading strategies was chosen as topic is, as Pressley (2002) cited by Grabe (2002) 

research strategies employed by good readers while reading for careful 

comprehension. This study tries to reveal how EFL learners make sense of the text 

taken from, in the context of this study the four learners of respondent will 

involve: they are fourth semester in English Department at IAIN Syekh Nurjati 

Cirebon, West Java. 

The result shows that EFL Learners tend to use different strategies in 

approaching the text, and while reading the text,. (1) There are three strategies for 

approaching the text: specifying a purpose for reading, previewing the text, and 

checking prediction. (2) There are nine strategies while reading the text text: 

posing question, connecting text to background knowledge, pay attention to the 

structure, summarizing information, making inference, rereading, guessing the 

meaning of the new word from the context, identifying difficulties and checking 

comprehension.  

Keywords:, Reading Strategies, Reading Comprehension, Approach the text and  

Article 
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CHAPTER I 

INTRODUCTION 

This chapter introduces the nature of present study and theoretical 

foundation of the research. It begins with research background, research 

formulations, aims of the research, the usefulness of reasearch, significance of 

the study, theoretical foundation, research method, and literature review. 

 

1.1 Research Background 

This study centered on reading strategies on the article under tittle 

“Powerful Writrers versus the Helpless Readers”, generally used by EFL 

Learners in reading activities. Addition, Grabe (2002: 17) says that strategy is an 

important concept for reading abilities. Strategies, for definitional purposes, are 

best defined as abilities that are potentially open to conscious reflection, and 

reflect a reader intention to address a problem or a specific goal while reading. 

So, a reading strategy helps people achieve understanding when people are 

reading. To get that comprehension, people have their own ways or strategies in 

order to comprehend the text which is reading because the goal of reading is 

comprehension. 

Reading is crucial activity in people‟s life. Reading is very important for 

gaining information from written sources. Reading also a basic life skill and the 

lack of reading comprehension affects student‟s academic growth. Not only that, 

reading also the corner stone of a child‟s success in school and consequently 

through life (Anderson, Heibert, Scott and Wikinson, 1985). As David (2000) 

cited by Claudia (2006: 11) clearly states, “Because reading with comprehension 
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is the foundation of all content areas, it is vital that the diversity of needs relating 

to reading comprehension be met”. It must be assumed, it is not the fact that we 

give the students chance to read, but we instruct them how to understand, how to 

comprehend and how to use strategies that help them comprehend in reading.  

This study explore the English as Foreign Language (EFL) Learners‟ in 

reading strategies on the article under tittle “Powerful Writrers Versus The 

Helpless Readers”. The main question is to what extent reading strategies of the 

text are comprehended and interpreted by EFL learners as reader. It centered on 

the reading strategies and how they approach with text. This study showed the 

successful of understanding text, it is how the readers understand the text, and 

what reading strategies that applied by readers when the readers read the text. 

Moreover, as Grabe (1991) cited Leyla Tercanlioglu (2004) state “points out that 

the crucial importance of reading skills in academic contexts has led to 

considerable research on reading in a second language, reading comprehension 

is essential to academic learning areas, to professional success and to lifelong 

learning.”  

This study principally adopt to Grabe (1991) in a review of the 

developments in second language reading research, points out that the crucial 

importance of reading skills in academic contexts has led to considerable 

research on reading in a second language, reading comprehension is essential to 

academic learning areas, to professional success and to lifelong learning. This 

research can help students to comprehend the text. Students are able to 

comprehend the information contained from the passage.  In understanding 
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reading factual text and literary text it is different, usually each student uses 

different strategies to comprehend text. According to Louise Rosenblatt (2005) 

explains that there are aesthetic readers and efferent readers. According to 

Rosenblatt, “efferent reading is the reader‟s attention is primarily focused on 

what will remain as a residue after the reading the information to be acquired, 

the logical solution to a problem, the actions to be carried out. While, “In 

aesthetic reading, the reader‟s attention is centered directly on what he is living 

through during his relationship with that particular text”. Thus, Rosenblatt 

argues that reading and meaning making happens only in the reader‟s mind, it 

does not take place on the page, on the screen, or in the text, but in the act of 

reading.  

For EFL leaners, reading factual text is the most important skills in order 

to build and develop their knowledge in academic skills. The main point they 

must enrich their knowledge as academic society. Then, reading skill is highly 

necessary for EFL Learners‟ as Burgoon (1995) states that reading is the most 

useful skill for foreign language learners, since a reading skill mastery is the key 

for a succesful academic life, a widen horizon, and an access to new knowledge 

and information. 

There are some concerns of reading researching, in the area of reading 

comprehension. The first is about Readers‟ Respond (Alawasilah (2001), 

Rosenblatt (2005), Probts (2007)). The second is Comprehension Question 

(Dalacorte (1994), Cutting et.all (2012), Richard and Sook (2005)). The third is 

about PQ4R Method (Octaviani (2013), Manalu (2014), Tandilingling (2011), 
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Ruqia (2011), Wahyuni (2010)). The fourth is about Reading strategies 

(Rosenblatt (2005), Fenfung (2010), Harvey (2011), Zare and Othman (2013)). 

The fifth is about meaning making (Rosenblatt (2007), Sanders (2012)). The 

sixth is about environmental issues in reading (Nkwestisama (2011), Dar, 

Rahimi, and Sham (2010), Bumela (2012)). The seventh is about Critical 

Discourse Analysis (Taiwo (2007), Mahmood and Javet (2011), Khan (2013)). 

The last is focus on Reading Strategies on hortatory exposition text (Indriyati 

(2011), Cardina (2006), Ozek (2006)).  

In some researches that regarding with reading strategies has been related 

with problem and methods of the research. Indriyati (2011), who investigated to 

improve student reading comprehension on report text trough KWL reading 

strategies. The previous research has the same theme with this study. However, 

in previous research is only analyzing reading comprehension by KWL reading 

strategies. The differences not only come from the object of research or the data, 

but also different in strategies, this study does not have strategies. This study 

tries to investigate what reading strategies are used by EFL learners in the 

article. Then, tries to reveal how EFL learners make sense of the text. 

This research comes from problem in EFL learners in reading the article 

untitled “Powerful Writres Versus The Helpless Readers”. The main reason why 

reading strategies was chosen as topic is, as Pressley (2002) cited by Grabe 

(2002) research strategies employed by good readers while reading for careful 

comprehension. This study tries to reveal how EFL learners make sense of the 

text taken from, in the context of this study the four learners of respondent 
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involved: they are fourth semester in English Department at IAIN Syekh Nurjati 

Cirebon, West Java. 

The main reason why I choose IAIN Syekh Nurjati Cirebon as the object 

of this study, because I found the phenomenon that is related to my research in 

this university. Then, why I choose the article untitled “Powerful Writrers 

Versus The Helpless Readers” is chosen because it seen as one of text type to 

create critical-thinking to explore EFL learners‟ potential.  

1.2 Research Formulation 

Research formulation in this study also includes the identification of 

phenemenon, the limitation of the research, and question of the research. 

1. 2.1 The Identification of Problem 

 The identification of problem is needed for giving clasification about 

the problem that investigated. Based on the explanation above, the 

researcher arranged the identification of problem. 

1. 2.2 The Field of the Research 

The field of the research is reading, exactly discuss about EFL 

learners reading strategies.  

1. 2.3 The Main Problem 

The main problem of this research is the lack of EFL learners in 

mastering method of reading. From that problem, the researcher is 

interested in exploring EFL learners‟ reading strategies as skill readers in 
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order to help beginning readers in comprehend the text. A reading strategy 

helps students achieve understanding when they are reading.  

 

1.3 The Limitation of the Research 

In this phenomenon the researcher has decided to limit this study only in 

the exploring of EFL Learners reading strategies in the article “Powerful writers 

versus Helples Readers”. In sum, this study investigated how the EFL learners 

use reading strategies when comprehending the text. This study is really 

important to be researched because it can give solution for students who get 

difficult problem in comprehending text. As Pressley (2002) cited by Grabe 

(2002) research strategies employed by good readers while reading for careful 

comprehension. This study tries to reveal how EFL learners make sense of the 

text taken from. 

 

1.4 Questions of the research 

The area of investigation formulated in the following research question: 

1. How do the EFL Learners approach the powerful writers text? 

2. What reading strategies are applied by EFL Learners in reading the text? 

 

1.5 The Aims of the Research  

Based on the question above, the writer would arrange the aims of the 

research as follows: 

1. To identify how the EFL Learners approach the text 

2. To identify the EFL Learners reading strategies applied in reading the 

text 
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1.6 The Usefulness of the Research 

Theoretically, the result of this research can be used as references for EFL 

Learners to learn and apply more deeply about reading strategies. This research 

also has the usefulness for EFL Learners‟ and the other researcher. They can 

increase the science of reading and how to use reading strategies in their reading 

comprehension. The result of this study also may increase their knowledge in 

reading strategies and knowledge on how to comprehend and response the 

text. Besides that, this research will be guiding the other researches in reading 

area and the result of this study can be used as the references for the other 

researchers.  

Practically, this study will show the positive effect for the teacher of 

reading course, EFL Learners and the researcher. This study provides some 

information on how to use and imply the effective teaching and the strategies to 

make students better when they are reading the text. Therefore, the usefulness 

for the researcher is, the researcher will know about theory of reaidng and tries 

to apply in their everyday reading comprehension. 

 

1.7 Theoritical Review 

In this research investigated the EFL learners‟ reading strategies on the 

article. Here, the researcher indicated some points in the researcher investigate: 

1.7.1 Definition of Reading  

Reading is a complex task which involves both decoding and 

comprehending the text.  Anderson (2003:68) states that reading is a process 

of combining information from a text and the reader‟s background 
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knowledge to get meaning. Then, Grabe (2002: 9) Reading is the ability to 

draw meaning from the printed page and interpret this information 

appropriately. In addition, Krashen (1981) in Lyutaya (2011:27) argues that 

effective reading skills are essential in the English as Foreign Language 

situation because of limited exposure to spoken English. Therefore, reading 

becomes one alternative which encourages students with more language 

exposure to written English. 

Good readears are able to both of decoding and comprehending 

without much thought or effort, and they use strategies to help them when 

one of these factors breaks down. Struggling or dependint readears need 

help to learn how to identify when they are struggling and what to do about 

it.  

According to Anderson (1998:2), text can be divided into different text 

type . each text type has a typical  structure that can be recognizsed by users 

of our language system. Text types are used by speakers and writers to 

communicate for a particular purposes. First, is literary text, this category 

can be divided into three main text types: narrative, poetic and dramatic. 

The narrative text type tells a story using spoken or written langugae. Poetic 

text type express feelings and impressions of life. A poem can tell a story or 

give the pot‟s views of people and events. Dramatic text types use acting to 

communicate ideas and experiences. Dramas can be spoken or written. They 

use visuals such as facial expressions, costumes and sets to help 

communicate meaning.  
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  The second is factual text category or non literary text or efferent. 

In this category are explanation, information report, discussion, expositionn, 

recount, factual. Description, procedure and procedural recount. Rossenblatt 

(1998:9) state that transactional theory is a mutual shaping exchange 

between reader and text, both are changed in the reading. Transactional 

theory proposes that the relationship between readers and text.  

1.7.1.1 Purpose for Reading 

According to Grabe (2002: 15) that there are seven of purpose for 

reading such as:  

1) Reading to search for simple information (typically scan the 

text for a specific piece of information or specific word) 

2) Reading to skim quickly (guessing where important 

information might be in the text) 

3) Reading to learn from texts (person needs to learn a 

considerable amount of information from text) 

4) Reading to integrate information (require critical evaluation 

of the information being read so that the reader can decide 

what information to integrate) 

5) Reading to write (or search for information needed for 

writing) 

6) Reading to critique texts 

7) Reading for general comprehension 
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1.7.1.2 Models of reading 

In this part, Grabe (2002: 31) clasifies methaporical models of 

reading into three parts. There are bottom-up, top-down and 

interactive models of reading, particularly in L2 discussions. As an 

initiation into thinking about reading comprehension, these models 

serve useful purposes; however, they do not clarify more recent 

research advances. 

1.7.1.2.1  Bottom-up model 

One side consists of experts who claim that the process of 

reading begins with letters and their sounds (phonics). They 

support bottom-up model to explain the reading process. 

Additionally, Harmer (2007:270) describes that in bottom-up 

processing, the reader focuses on individual words, phrases, 

cohesive devices, and understands the text by combining those 

detail parts to make a complete understanding. Reader builds 

meaning from the smallest units of meaning to achieve 

comprehension (Grabe, 2002: 32).   

1.7.1.2.2 Top-down model 

Top-down model of the reading process believe reading as 

mainly "externally guided". Grabe (2002: 32) gives a statement 

that reader generates meaning by employing background 

knowledge, expectations, assumptions, and questions, and reads 

to confirm these expectations. To accomplish this sampling 
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efficiently, the reader directs the eyes to the most likely places in 

the text to find useful information. The mechanism by which a 

reader would generate expectations is not clear, but these 

expectations might be created by a general monitoring mechanism 

(i.e. an executive control processor). Inferencing is a prominent 

feature of top-down models, as is the importance of a reader‟s 

background knowledge. For example, Pre-reading activities (i.e. 

activating schema, previewing, and predicting) with background 

knowledge.  

1.7.1.2.3 Interactive model 

According to de Debat (2006:13), “the interactive model 

acknowledges that lower level processing skills are essential for 

fluent and accurate reading; it also emphasizes that as bottom-up 

processing becomes more automatic, higher-level skills will 

become more engaged”. In spite of the fact that the field of 

teaching of reading today is strongly influenced by top-down 

processing perspectives, efficient and effective reading involves 

both processes interacting simultaneously. Reader uses both 

bottom-up and top-down strategies simultaneously or alternately 

to comprehend the text (Reader uses top-down strategies until 

he/she encounters an unfamiliar word, then employs decoding 

skills to achieve comprehension) 
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1.7.2 Approach the text  

In this process, EFL learners can be categories in approach the text 

by four approches, those are author centered approaches,  reader centered 

approaches, text centered approaches and word context centered 

approaches.  

Table 2.6 A snapshot of differnet approaches 

 Author-

centered 

approaches 

Text centered 

approaches 

Reader 

centered 

approach 

World context 

centered 

approaches 

Author‟s 

role 

 Generates 

text 

 Guarantee

s quality 

 Themes 

related to 

life 

 Biographi

cal 

approache

es 

 Irrelevan 

because of 

intentional 

fallacy 

 Author 

becomes 

implied 

author in the 

text throught 

the 

relationship 

between the 

implied 

author and 

the reader; 

text is 

activated in 

the reading 

 Discursivel

y and 

ideology 

constituted 

(discourse 

construct 

the author 

and text) 

Text, 

nature of  

 Reflect 

and/or 

refract  life 

(and times) 

 The place 

where 

meaning is 

found 

  Text as a 

personal and 

shares 

rescurse, its 

 Text is 

vehicie for 

and/or a 

repository of 
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emphasis 

on 

structural 

whole 

(literarinesa

) 

narratology. 

New critica 

theories 

 Close 

scrutiny of 

language 

value lies not 

on in itself 

but in its 

capasity to 

generate a 

personal 

respone 

 Text is 

unstable in 

that it is a 

container of 

multiple 

readings 

 Lanuage 

knowledge; 

text, genre, 

codes and 

conventions 

cultural 

assumptions, 

values, 

preoccupation

s, etc to be 

maintained, 

challenged 

 Language 

knowledge;rer

esentations of 

reality, 

establishment 

of reader roles 

and 

relationship 

Reader 

role, 

values 

 Recognisee 

linka 

between 

author‟s life 

and text 

 Recognises 

textual 

features as 

supporting 

author‟s 

intentional/

visions 

 Component 

reader 

knows how 

to 

appreciate 

textual 

qualities as 

contributin

g to 

aesthetic/th

ematic 

whole 

 Reader 

actively 

makes 

meaning by 

bringing 

knowledge to 

text 

experiental, 

psycological, 

intertextual  

 Acknowledg

ment of a 

 Readers is 

constructed 

by socio 

cultural, 

historical, 

historical and 

political 

contexts 

 Reader‟s 

role, wheter 

you agree or 

disagree, is to 
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range of 

possible 

multiple 

reading 

understand 

the cultural 

assumptions; 

focus of 

interest on 

whose interest 

are served 

Reader‟s role 

is to be 

reflexive, 

conscious of 

the ideologis 

World 

context 

 Author 

interprets 

world/times, 

valued 

themes 

themes. 

Interpretatio

ns that 

persis across 

time 

 Text 

stands 

apart from 

th world as 

a verbal 

icon 

 Different 

contexts for 

readers and 

texts 

encourage 

diferent 

reading, 

make 

different 

reading 

avalable 

 Context 

constitutes: 

ideologies, 

discourses, 

institution, 

practices, 

texts 

 

1.7.3 Reading Strategies 

Reading strategies are tools that teachers use to help students learn to 

read and comprehend what they read. There are hundreds reading 

strategies available to help students with their comprehension at different 

levels and with different types of text (Prado & Plourde, 2005). One 
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problem with strategy use is that often not taught explicitly enough or it is 

taught incorrectly. When teaching a student a strategy, the strategy has to 

be taught with detailed and explicit instruction. The student has to be 

shown how to use the strategy through modeling, have supported practice, 

and independent practice with feedback.  

The strategy may also have to be generalized to other settings. It is 

being found that some students with reading or comprehension difficulties 

are either not taught strategies at all or they do not know how to use them 

properly. Many students with disabilities are taught strategies but they do 

not know how to recall that strategies when they are engaged in reading 

(Jitendra & Gajria, 2011: 11). Reading strategies are deliberate, conscious 

techniques that readers employ to enhance their comprehension or 

retention of the textual information. Specifically they have the following 

characteristics: (1) deliberate, conscious plans, techniques and skills; (2) 

aiming to enhance reading comprehension and overcome comprehension 

failures; and (3) behavioral and mental.  They are of interest for what they 

reveal about the way readers manage their interaction with the written text 

and how these strategies are related to text comprehension (Carrell, 1989: 

121). 

Drawing on works in cognitive psychology, strategies are defined as 

learning techniques, behaviors, problem-solving or study skills which 

make learning more effective and efficient (Oxford & Crookall, 1989). It 

means that reading strategies learn about behaviors, problem-solving 
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effectively. In the context of reading, reading strategies indicate how 

readers conceive a task, what textual cues they attend to, how they make 

sense of what they read, and what they do when they do not understand. 

Reading strategies refer to "the mental operations involved when readers 

purposefully approach a text and make sense of what they read" (Barnett, 

1988). 

Reading for general comprehension, when accomplished by a skilled 

fluent reader, requires very rapid and automatic processing of words, 

strong skills in forming a general meaning representation of main ideas, 

and efficient coordination of many processes under very limited time 

constraints.  

The common terms in reading activity are skills and strategies. Grabe 

and stoller (2002:27) skills is represent linguistic processing abilities that 

are relatively automatic in their use and their combinations. Strategies are 

often defined as a set of abilities under conscious control of the reading, 

thoug this common defintion is not likly to be trye. In fact, many abilities 

that are commonly identified as strategies are relatively automatic in their 

use by fluent readers.  

Sample reading strategies (Grabe, 2002: 16): 

1) Specifying a purpose for reading 

2) Planning what to do/what steps to take 

3) Previewing the text 

4) Predicting the contents of the text or section of text 
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5) Checking predictions 

6) Posing questions about the text 

7) Finding answers to posed questions 

8) Connecting text to background knowledge 

9) Summarising information 

10) Making inferences 

11) Connecting one part of the text to another 

12) Paying attention to text structure 

13) Rereading 

14) Guessing the meaning of a new word from context 

15) Using discourse markers to see relationships 

16) Checking comprehension 

17) Identifying difficulties 

18) Taking steps to repair faulty comprehension 

19) Critiquing the author 

20) Critiquing the text 

21) Judging how well purposes for reading were met 

22) Reflecting on what has been learned from the text 

1.7.4 EFL Learners  

In Indonesia, English has become one of compulsory subject taught 

in Junior and Senior High Schools. English is considered as one significant 

foreign language that should be acquired by Indonesians for many reasons, 
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such as for education and economic development. Then, the students who 

learn English as a Foreign Language called by EFL learners. 

„English as a foreign language‟ (EFL) is taught in non-English-speaking 

countries where English is not the official language such as Japan, 

China or Venezuela. However, as Modiano states, “the traditional 

definition of the foreign-language speaking speech community is now 

breaking downbecause the increased use of English through 

globalization has made it difficult to differentiate between second 

language and foreign language speech communities” (2009, p. 38). 

 

It means that people in some countries do not use English as lingua 

franca or the means of communication in several formal situations such as 

educational activity, governmental activity and law. Now days, many 

people learn English for communicate each other, especially learners. 

English as a Foreign Language (EFL) has been learned by learners at 

school. Almost learners learn English to fulfill the purpose of 

communications, they apply English for doing conversation in their 

activities. 

It is noted that reading skills among EFL learners has always been an 

issue. A number of researches have been conducted on this issue to study 

how EFL learners perceive reading comprehension. In order for learners to 

be good in reading comprehension, they need to develop reading 

strategies. 
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 In other side Harmer (2007: 12) states that English is learn and 

taught in many different contexts, and many different class arrangement. It 

has been suggested that students of EFL (English as Foreign Language) 

tend to be learing. Different reasons automaticallay different purpose, but 

there are also different terms in different age, level, individual abilities, 

and knowledge.  

 

1.8 Literature Review 

The significant of the research viewed from two differet sides, they are 

theoritically and practically. Theoritically, this research gives a valuable finding 

to the field of linguistics, especially reading. Practically, the result of this study 

dealing with exploring EFL learners‟ reading strategies in the article is expected 

to give more factual information to the students and teachers about utilization of 

sequences of comprehension skills towards reading text. According to Brown 

(2001: 186), reading comprehension is primarily a metter of developing 

appropriate efficient comprehension strategies for majority second language 

learners‟ who are already literate in native language.  

 

1.9 Methodology of the research 

This part describes about the objective of the research, respondents, the 

method of the research, the source and type of data, instrument of the research, 

technique of collecting data, and technique in analyzing data. 
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1.9.1 The Objectives of the Research 

The objective in this research are to find out how EFL Learners‟ 

explore reading strategies in comprehending the article. The main point to 

what extent reading strategies of the text are comprehended and interpreted 

by EFL learners as reader. It is centered on the reading strategies and how 

the learners approach with text. This study showed the successful of 

understanding text, it‟s how the readers understand the text, and what 

reading strategies was chosen by readers when the readers read the text. 

1.9.2 The Time of the Research  

This study take place in English Education Department IAIN Syekh 

Nurjati Cirebon, exactly the data take from EFL Learners at fourth 

semesters. It is located in Jl. Perjuangan, Cirebon. The reason is because 

the phenomenon was found in EFL Learners‟ and the students have 

studied about the reading comprehension and reading strategies.  

Occasionally, when the learner‟s read the text they usually little care about 

the reading strategies, what strategies was applied by readers when the 

readers read the article untitled “Poweful Writers versus the Helpless 

Readers”, and then how the EFL Learners approach the text when they 

read.  As Pressley (2002) cited by Grabe (2002) research strategies 

employed by good readers while reading for careful comprehension. 

The respondents are four EFL learners of Department of English 

Education at IAIN Syekh Nurjati Cirebon. Because the researcher uses 

EFL learners‟ reading strategies to build up in understanding the text. The 
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four learners as respondent are the fourth semester. Particularly, the two 

learners who has high-grade, the two learners who has low-grade. 

1.9.3 Method of Research 

 The method of the research is descriptive qualitative research. 

According to Dawson (2007: 15-16), qualitative research explores 

attitudes, behavior and experience through such methods as interviews or 

focus groups. The reason takes this method because the respondent could 

give the available and much deeper data. Descriptive accounts targeted to 

understanding a phenomenon, a process, or a particular point of view from 

the perspective of those involved. The central purpose of these studies is to 

understand the world or the experience of another (Ary, D et al., 2010: 

453). 

1.9.4 Source and Type of Data 

As Grabe (2002: 166) stated that interviewing provide the researcher 

a means to gain a deeper understanding of how the participant interpret a 

situation or phenomenon then can be gained through observation alone. 

Then, the second primary data-collection technique is questioner. In this 

research, the researcher collects the data in the forms of primary source 

data and secondary source data. Primary source data is the data that 

researcher takes directly in the field of the problem the researcher 

concerns. In this case, the researcher takes from answer of questioner and 

interview.  



22 

 

The first is identification of the phenomenon step, the researcher was 

found the phenomena come from student‟s when the researcher follow 

learning process in reading class. After the researcher found some problem 

related to phenomena, the researcher decides the respondents in this 

research. The respondents itself is the four respondents who get the high-

score, and low-score in the EFL Learners‟ reading in English Education 

Department IAIN Syekh Nurjati Cirebon. After choose the respondents, 

the researcher decides for collecting data. Including observation, prepare 

file note to write some information, and using article as the object. For 

interview, the researcher presented the article in appendix1 then give a 

conclusion for each interview and questionnaire that done by researcher. 

Finally, the researcher gave interpretations and conclusions based on those 

findings. 

1.9.5 Instrument of Research 

The instrument of descriptive qualitative research is the researcher 

herself. The researcher is as the source for collecting data. As the 

instrument of the research, she more comprehends the data for giving 

more information clearly, and accurately.  

1.9.6 Technique of Collecting Data 

The researcher used two kinds of instrument involved in collecting 

the data, those are depth interview, and documentation. To prove the 

research, the researcher uses depth interview, giving questionnaire, and 

document analysis. The depth interview was taken to collect the data in the 
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form of information of respondents assumption and perspective, as well as 

the participant that may give additional information. Giving questionnaire 

was to know how the respondents ability in reading and using document 

analysis was to make sure that the objects of this study are really qualified 

readers.  

In this study, the researcher does not use observation because of 

some reason. First, reading is a complex skill and need a long process to 

get a good comprehension. Reading is a very complex skill and for this 

reason it is not surprising to find that some people encounter difficulties in 

learning to read (Westwood, 2001:34). So that it cannot be done by just 

once observation. The researcher has a limited time and power to do that. 

Second, reading is silent skill. Commonly respondents read the textbooks 

in quiet situation which is in their home and time of their reading in early 

morning and in the night. How can the researcher observe the reading 

activity because that reason. The researcher is afraid of disturbing their 

pleasure if doing observation, those are: 

1) Interview 

In this study one of technique in collecting the data is 

interviewing, it is an important way for a researcher to check the 

accuracy of to verify or refute the impressions he or she has gained 

through observation. The researchers used the interview of instrument 

involved in collecting data. The main technique in collecting data in 

this research is in interview. “Interviews enable participants be they 



24 

 

interviewers or interviewees to discuss their interpretations of the 

world in which they live, and to express how they regard situations 

from their own point of view” (Louis et al 2005:267).   

There are types of interviews: structured, semi-structured, 

informal, and retrospective. Although these different types often blend 

and merge into one another, we shall describe them separately in order 

to clarify how they differ.  Structured and semi-structured interviews 

are verbal questionnaires. Rather formal, they consist of a series of 

questions designed to elicit specific answers from respondents.  

Informal interviews are much less formal than structured or semi-

structured interviews. They tend to resemble casual conversations, 

pursuing the interests of both the researcher and the respondent in 

turn. They are the most common type of interview in qualitative 

research.  Retrospective interviews can be structured, semi-structured, 

or informal. A researcher who conducts a retrospective interview tries 

to get a respondent to recall and then reconstruct from memory 

something that has happened in the past. A retrospective interview is 

the least likely of the four interview types to provide accurate, reliable 

data for the researcher. 

The primary data of interview is four students of English 

department of IAIN Syekh Nurjati Cirebon who got a highest score 

and midle score in reading comprehension. And the respondents are 
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recommended by the lecturer of reading and writing comprehension. 

The questions of interview are correlation with the questions of the 

research which are devided into four parts of interview such as 

respondents‟ personality (identity), respondents‟ attitude towards text, 

guideline of reading strategies, and guideline of reading process. The 

questions of interview can be seen totally in Appendix  

2) Documentation  

As Grabe (2002, 166) stated that document analysis is 

collections of sets of documents that are relevants to the research 

questions (students‟ exercise, worksheets, writing assignments 

projects, students records). Documents can be classified into four 

categories: (1) public records, (2) personal documents, (3) physical 

materials, and (4) researcher-generated documents (Ary, D et al., 

2010: 442). In this research, it displays the documentation of students 

essay and writing long as study document. 

1.9.7 Technique of Analyzing Data 

Technique of analysis data in this research is triangulation and coding. 

Triangulation is fundamental in qualitative research. It establishes the validity 

of an observer. It involves checking what one hears and sees by comparing 

one‟s sources (Fraenkel, et, al, 2012: 517). After the researcher finished depth 

interview, the researcher conducts all of those data and checks the validity of 

them related with the fact until she had convenience that it was enough. 
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The next analysis is coding. In this case, the researcher categories all 

the data. They are divided in the primary and additional data. It is very 

beneficial for researcher to analyze the data, take the major data that 

contributes to the study, and reduce unimportant the data. As Fraenkel et al, 

(2012: 436) stated that coding in qualitative studies as the analytic process 

through which data are fractured, conceptualized and integrated to form 

theory. 

In the last analysis the research gives descriptive conclusions about the 

research of “Exploring EFL Learners‟ Reading Strategies on the article 

“Poweful Writers versus Helpless Readers” after analyzing and discussing it. 

So, the technique of analyzing data here the researcher does organizing data, 

validating data, and representing data. 
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