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UNDERSTANDING LEARNING STYLE PREFERENCES
oF SENIOR HIGH SCHOOL STUDENTS IN LEARNING
ENGLISH AND ITS IMPLICATION FOR TASKS
DESIGN

UdinKamiluddin

Abstract

Ve range of studies on learning styles that show posttive resulls
' fromt elementary to Inghereducation has been i reasing from
Educators start to understand the signifi *of identififing

i wanpng shie preferences of the students then applying them into
practical teaching-learning process. In this study an investigation was
o dragnose thelearnimg style preferences of 210 students and four
eacier siclearming Englishtlhrough the use of Willing's question

h ot doyoulearnbest". The subjects in cluded students of grades
d 4.5, 6, 7, and 8 and four EFL teachers. Results show that niost
Muwdcal  sineach. of the  six classespreferredtobe  teacher-oriented
pondent fearner) and most students in each of the other two classes
becommuiteatioe learners. The fack is that the results seeni to

) years. This b

=3

-

conomen  phenomenon  across  the

cantimdicat or for future direction in the design of tasks for the EFI

ls e Hes stud yor i stmilar learning conlexts as these i Uns

‘ loonggeshions are given with regard o how the students' learping
can help task design. Pedagogicalimplications areal so

e~

pr TUnces
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words: Learming styles. Task design.
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1 approach to education. (1979: 132 as cited in Dunn,
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*¢ other factors such as age, sex, motivation, intelligence, anxicty,
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while ‘hal ' .
confused 0 “pr th Jearning Sym ded
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and learn things in isolation fror ot

T

to learn on a more holistic basis
Ich

ple are AT 1o others nee s ;
. hile rs as well. gpecifically, ﬁccordmg to Kirby (195
#learning style” came into use Whg

e

the term _
mbine course presentation
ang

|
! included the * 2012: 2
- for ways to €©

looking
oeds of each Jearner. | |
e term learning style has been defined in different ways |,

ir perspective. Generally Spf’aking: m;

1 degree upon the approaches to the study of learning styj,
chological, cognitive -nd social/interactive (Lang et al., 1999 as cited iy
s cited in Putinseva, 2006: 1) m,;;

5012 123). Similarly, Conner (2004 a
Jearning style models falls into general categories for example

information processing, personality  pattern, and  social interac;js
Furthermore, Mitchell (1994 as cited in Coffieldet al.2004: 56) claimed that the"_
e

were over 100 learning style models.

psY
Uzun,
that the study on

1. 1. Definitions of learning style.
Researchers have defined the term “learning style” differently that can be
"Ny n

| found in literature. Dunn and Dunn stated th :
, : at learnin Ton L
which each person absorbs and retains infvarmai:i%,;i tyle (;5 the way in
regardless of how that process is described, it is di and/ or skilk
(1984: 12). Cl ed, it is different for every one
- 12). Claxton andRalston (1978) defined th )
wayof respondin A eterm asalearner’s”consistent
L':"‘*'fF'aciandFradcig]f,;:;1 . gstimuliinthecontextoflearning” (p. 7). La®
perceive, ol'ganize( a SJ dEﬁne.diearning styles as “ways in whichmd.ividuaii
Keefe(1979 as cited’mnRei:iecla;ISI;fogmaﬁon intheir environment (p-184:
— phy siologi caltraits th;t are; 12’ l'e arning styles are “cognitive, affective
F;"’CE'We,lnteract with,and res atively stableindicators of how Jeames
25939 as_‘if‘-’din Clenton, 2002) pond to the learning environment . Dunet
. jntak'”d“’ldual responses to et th,at learning styles includevariables sl
f muﬁ:ﬂ _Chfﬁmo-biologi(:alhi ;OUnd, light, temperature, design. Per':e}mm
" gtion, fesponsibiity (cg ?and]_OWS’ mobility needs, and }‘E'SEtfwT;<
nformity) andneedfor structure.,."(?-Sf’)- Eh? g

& Oxforq
(1990
56 earning styles arepreferredf-‘r
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0 functioning, and dealing with AEW s i .
of mental JUI & » Normation. Gregore

$prins Frhman&Oxtord,1993)  statesthat learni ar
pate ™ ited  i0ET mdi o N styles are
o It' paviorew hichserveasmdic ']lm"'”'h““"‘F“"'-'“"‘li"dl'l'l.ﬁ rom  anq
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Jistt 1o hisen front : etis thl lemrring sl &
m""‘lug 1995, p. iil) asseris that ‘learning styles have “ome fundament

e aicson which they are based. The firstis that COEryperson studentand

prsit : R [ s _ . ’

characteri® s alemuing stule, learning strength I"‘““d“’l?ﬂkm»

y S5€s. Learning
st @ ke, 1 e imsal though the *odescri ;
kT wide continu ums; s y are described aSOpposites.

_ purther more, learning styles arevalue-ieutrgl; thatis,no onestyleis
o ] 2 . I Zingd h,
pAkIES= Therelore, students must been courage to stretch their

\H-‘r Hi-\n "-[F‘.ul_‘i.
E yof learning

oy h"-t'\ 1=l

hetl tyles so that they will be more empowerediy avarie
w s iy

jearmifia Of ten students’ strategies are linked to their h?slrning styles

ons, A ol z Wk SHY :
_,_?mar.{ ',t-]wrssl*.mi]dnI{m\-lhm| students to be come auw are of their earning
1S, A0¢ ¥

apth sand weaknesses. (cited in Tuan, 2012: 2). According to James and

.-.tn ii:t‘I (1995 as cited in Uzun, 2012: 2) learning style is the ways how
"’ZI;_iduJ; learners react to the overall learning environment. Sadler-Smith
1;!9% as cited by Azun, 2012: 2) suggested tf?at Iearning style may be defined as
i'dis!‘infli\.'e and ltahih_!al mimner of acquiring knowledge, skills or attitudes
rough study or e§penence . Leaver, .‘Ehrman and Shekhtman (2005: 66 as
cited in Songsiri, 2007: 16) delmed. learning styles as the preferred patterns of
learning used by a learner. Learmnﬁ; style reflects individuals’ differences in
regard to what type of instruc.tion 1s most effective for them. (Pashler, et al.,
2008 as cited in Tulbure 2012: 65). And finally, to quote Pritchard (2009: 42) as
saying that learning style is a preferred way of learning and studying; for
exﬁmple using pictures instead of text; working in groups as opposed to
working alone; or learning in a structured rather than an unstructured manner.

The definitions discussed earlier reveal that learning style is an individual
leamer's characteristic way of learning. It is relatively stable. And is value
neutral. Meaning there is no better style than others. An mstructional activities
might be effective for some but not for some others.

On the other hand, (Peterson, et al.,, 2009 as cited in Tulbure 2012: 65)
leaming  style represents an individual's preferred ways of responding
(cognitively or behaviorally) to learning tasks which change depending on the
Evironment or context.

Majority of researchers concluded that learning style is relatively stable
Manner. Comrersel)’, (Peterson et al., 2009 as cited in Tulbure 2012: 65) claimed

tlearning style changes in accordance with the environment or context. It is
::; I:ED:;‘! E}’lpﬂ"tCha.ra.i (2009; 3) who stated that learning styles are not fixed
flerent Ks.nr]d-” mdividuai will alwajl/s E‘Xfll'bit. Learners are able tf’ act.opt
*“'Wt‘flhelc-sg,-' ¢ and adapt them in different contexts and situation.

e ’F“’St of us ?r?fe.rvune or two styles above the others.

Scholage u Various definitions of learning style proposed by a numl_aer of
learp Calional researches have drawn conclusion that not all children

t e - 4 .
toung, 10g¢ < W2Y (Guild, 2001 as cited in Subban, 2006: 939, Jacobs, 1990

» Frainer, 195, Zippert, 1985; Jeskey, 1985; Avery, 1985; MacNeil,
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1069 as cited in Cano e.t al. 1992: 44,
: ed in Raven et al. 1993: 40). They
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- i <tanding learning styles.
The importance of understan : |
i ZM;}:w:wfr studies have shown that understandmg students Ie‘"ning

ficial for both learners and’teachers. 1t 1s helpful for learners whe,
of their dominant Jearning style. In that Pt they might
ngth and weakness and barriers to learning. Consequently,
_ Jing strategies that suit learning which is beir;g
each their goal. Furthermore, they have
improve their potential for learning and creativity when faced
hat contradicts their preference (Songsiri, 2007: 17; Pritchard,
:m: 43; Coffield et al., 2004: 41). In contrast, unable or reluctant to adopt any
particular style has the potential to hamper student’s ability to learn effectively
In this context, Honey and Mumford (1986 as cited in Pritchard, 2009: 43j
suggest that students need to be able to adopt any other styles i
complete any given learning tasks satisfactorily. For that gl
training on learning styles. . REcpese; S1ey e

Being able to identify students’ learni
o ing styles and
aac‘m'duf?gly can help them achieve better acadgmizyperfg:m = 1Eaa€h e
their attitudes toward learning (Green, 1999; Fi i A
939). : ; Fine, 2003 as cited in Subban, 2006;

Claxon and Murrel (1

' 987, as cited i

]u "defswnnill1g students’ learning sf}’lecailf‘c;i thm i .1999; 53), states jthat
e_amms preferences contribute to mor En_teachmg them through their
academn:: progress. Optimal learnin re effective learning and significant
expectation of each other are m mg occurs when students’ and teachers’
agreement between th utually respected through 1
Ayatollahi, 2010 em on what should be d B strlshaell
Ayatollahi, 2010: 131). Parallel with this s e o why (sl
. nowledge and 3 what Zhenhui (2001 t
ways of learni understanding ab : ( ) stated £
stud ning help them cre g about his/her students’ ferred

ents can learn mo : ate effective teachin . R
Preferences (Wil re effectively if teache E e @

ing, 1985, 1988, Nunan 198;5 try to cater to their learning-style
! » 1996, Richards & Lockhart, 19%). |
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Cipebon. sy are accessible:: " lich teachers of grade
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: ’-T;mchurs design learning tasks. i
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slightly and translated into Indonesian

Ip the subjects understand the matter. It cons:stel-:i of 30 quefil'i(ms
: t was modified Purpose])’ by the TeSEATCICE tf) 2.4 ttems,
106) Questionnaire was selected because 1t is more
comprehensive to identify learner types and the learning ;ne -Ods cechbed 2
the questionnaire are applicable and relevant to language Earmng' contex.[_ Itis,
herefore, of great practical usefulness to language teachers in particular.
Another reason was that it is reliable and valid since it used by two other
researchers such as Belinda Ho (1999) and Adam Rekrut (2001).

Some other instruments (Coffield et al., 2004: 70-71) created by researchers
for example Allison and Hayes (Cognitive Style Index (CSI): 1996); Apter
(Motivation Style Profile (MSP): 1998); Dunn and Dunn (Learning Style
Questionnaire (LSQ): 1979, Learning Styles Inventory: 1975, Productivity
linf-fmnmental Preference Survey (PEPS): 1979, Building Excellence Survey
gﬁl—b): 20.(1'-3}; Felder and Silverman (Index of Learning Styles (ILS): 1996);
\,rasha-liuec%1man (Sl-uden? Learning Style Scales (SLSS): 1974); Gregorc
(Gregorc Mind Styles Delinator (MSD): 1977); Hermann (Brain Dominance
Instrument (HBDI): 1995); H i

» Honey and Mumford (Learning Styles Questionnai
(L5Q): 1982); Kolb (Learning Style In i i

ing Style Inventory (LSI): 1976, Revised 1. 1
Inventory (R-LSI): 1985, LS i : ) [0 caming Sl

SHtory . » LSI Version 3: 1999); Myers-Bri i

Indicator (MBTI): 1962; and Reid (Perceptua,l Ley i nggsl Ly D T
PiGpc: ’ arning e Preference Surve
( ): 1987 are more general and educationally orienteg S

langudge to he .
originally then 1
Willing's (1988
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(3.57%)
"‘_ﬂ_‘_r——_ L Communicative and Concrete 1
| |
L i (5%) |
Table 3 Teachers’ Learning Style Preference
|_ - Types of Learning Style Sex Age
| Analvtical Learning Style 0 S
f— == ——— - = -
| Communicative Learning Style | /E <d40s
| Concrete Learning Style 1/F <405
Feacher-Oriented Learning Style 1/M >40s
Mixed Type (Analytic, Communicative, 1/F <405
J_ CConcrete, Teacher-Oriented
| Total Number 4 =

It can be seon from the above table that in each class, most students are
acher-oriented learner. The highest number of teacher-orientud leaner exists
m class NI 1 (31.72%) followed respectively by XI 7 (50%) 2 (44%); X1 3
(333%); X1 8 {32 14%); and XI5 (30.43%). Interestingly, grade )\] 6 is dominated
by communicative learner- type (35%), whereas grade XI 4 occupied by equivocal

E«M of both 344“’.. 15 communicative learner and 32.14% is teacher-oriented
T

6. Discussion

The reason §
“Periences ip,
¥stem i Ing

'Lu‘j”:i\, o
L'I'|_|];_ on

Wr students’ preferences may be related to their past
learning English at least starting from Junior School. Education
Uhesia s characterized by examination-oriented in which most
Pecially those who in the final year are trained through intensive
Pastor sample examination papers. Another reason was as it was

Understanding......(Udin kamiludin) 63




gorizud as expert type wi.
lectures, l"'(""ml“}‘._\"-b.u-,:l
liscussion. A teacher “‘lu-,.fl
expertise that :‘\lndL‘lllr:

e can be cate

tllLl.]L'liL‘
and ¢

hing sty
Is such
whHoning
L-.nuwlvdy,u

ain a status
e and by challenging them to en
n 1ance

ith tr;.msformalifm information l
| insuring ell-prepared (Grasha, 1996 1%-1n
arch supports the concept that teachers .t.‘f‘ﬂch the-way ti1 i]_
jearned ( stitt-Gohdes 2001: 136 as cited in B'rnwu 2003: 1). Similarly, “i'i“En-diL'Y
kin: 1973; Gregorc: 1979 as cited I:E

to Dunn and Punn (1979, 241), and (Wit
the}' ]eal‘h@d»_ --['hti “‘,ay it
st

al, 1993: 40) that “teachers teach the way
chers teach was greatly influenced by their way of learn;
« Tngl

teach is the way they learn.
r of teachers have experienced academic success in learnj
environments that were teacher-centered and relied heavily on I(’-”u-r Ning
toxtbook, therefore, their preferred teaching style would be to repe, € and
worked with them. Those teachers are categorized as fiel diinde enl-{tat what
that is who are more contend-oriented and prefer to use more f()]: {]Ent 'YPe,
methods, favoring less student participation in learning to take hn-mI teaching
d Allison 1997; Pithers 20 Uﬁ .‘ '}T\in:;:zm?

: 0]

structured class activities (Hayes an
teaching especially suits field de be
-dependent students wh
i : o prefe :
ey should learn and given the resources to acquire !:he 5})21‘1(' dtobldo o
2cifie d
y of

knowledge or skills (Brown, 200
skills m, 2003: 1). In this stu i
calfﬂ? teafﬁervoriented learner. S
_earning styles is value neutral i
o ; eid 199 iii). T
:l?;ll: ntiﬁhf be effective for a certain ins(Fructiona?'p.;m)- Sl e
'rs, Moreover, learners should I S S .
ver, R ess effective fi
aware of their own 2ok Mowledge 0! . obe
: : preferences and abiliti Egen = ond
instructional activities (Coffi 2 o0 blites el ifren
I (- l’ ¥ n use 3 1 i
Uzuntiryaki, 2007: 25). (Coffield, Moseley, Hall, & Ecclesmnihz:(r:o;n i
; 4 as cited in

* leak
methot
stered qut

5,
es Lo maint

as

and
as an expert among study
4 Nt

Lo,

pn‘\n'lﬂd ;
5 l'\}“'Tl Ly

\.mlqj_m:r.ml a .
The expert type slriv i
smonstrating detailed knowleds
pence. He/she 15 mnc_crncd w

them that they are W

need
by de
their compe
students ant
Moreaver, as rese

Raven el
of Indonesian tea
Even the way they

Gince a numbe

Implications for Task Design
As the learnin

of all grades, it Seemf :g;E]PrEferenca identified by a majori
;I;tﬁﬁ'ghfng learning activ.rih.1 able to use the results as Ay of the e
= ‘ 53; Kasaian and A ES. Ma.ny research findin Bemeralidurections to e
Fi enhui, 2001: 1 and 4: Shyafollahl, 2010: 131; Du B 2
sser et al,, 2006: 99 an,d 312005: 609; Bemarci '1‘3‘7;n Lﬁ“d o, 19

W o ' o

N, 2003: 1) confirm tha; Uiggr&t h\;ms' 205
standing students

learnj demic achi m through i
Ing, and createq ‘evement, impr gh their preferred ways of learning
C‘ffechve IEE! . P OVEd atﬁmdc N :
ring. Therefore, mo and motivation 10
, more teacher-oriented tasks

for gr
ades X1 1 »
¥ -y 3 5 ?
2/, and 8
, whe
féas more communicative tasks f :
onsiderati e
10 i I
n for inclusion in the course &

2 l‘:e taken into ¢
rto learn j
arn in thoge atmosph
spheres.




— e we

-

w
e
1t

ge an example of how e
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; tasks
The , tashs can be designed =
eative B olerre ¢ leache ‘nte
..'“”"'I“ " mrethods preferred by teache ronented learpere as listed
Ihe l""”tlﬁ:w .pw«:imm.tim areas follows; 4
wilhng * ':h;mlph teacher’s detail explanation
warn g -
Jok !: Jd what they should learn
s LUy : fe
£ EI‘ jven the resources to acquire the specified body of i\mu\'[v\ij‘h or
L d g
o ™ B :
.
‘;fu'”L

n more from reading comprehension
A
o bl

1o erammatical exercise .
Imhull; designing teacher-oriented tasks for the classroom.
. nay base on the principles described above

: l.’ﬁ ;.‘[,'1;1 explanation to students, teacher's mode
..En\'ﬁh“ﬁ; tth-': course intensively, guiding stude
undﬁ'rf'f‘ﬂ.'.i,:m_-md classroom.
l'whm;mnc methods preferred by communicative lea
w:lir?ss ( Il)Eﬂ) questim'u‘lair? are ‘as followts:

. m!camhy'.vatchingand hstemngtoforelgners

. lnlrcamb}'SPeakj”ng“B]i!Eh withfor eignerswhen thereisachance

« toleamnbytalkingtofriendsinEnglish

+ loleambyconversations

« lolearnbywatchingTVinEnglish

« tolearnEnglishbyhearingthesewords

Thus
design

the course
methods such a¢
ling, helping students

nts to do classwork. It is

mers as listed in

When designing communicative tasks for the classroom, the course designers
may also base on the principles described above methods such as learrung
thrﬁugh interactions and media aids) listedin Willing's (1988) question naire and
uke into consideration inclusion of group discussions and teacher student
conferences s students prefer to talk with clas smates and their teachors. English
films and video programs are also effective means to help students listen to fo
reigners speak English. It is teacher-student centered classroom.

Itis, however, important to note that by focusingon teacher-oriented and
‘mmunicate vetasks, it does not mean that tasksin which other le
peprefer should beex cluded from the course. Tasks that suitother
kamertypesalso need to beincludedin the course to meettheir needs. Research
HEgEsts that it is better to include learning tasks that suitallty pesof learners in a
‘urse. Kinsella (1996:30 as cited in Ho, 1999: 62) asserts that curricula should be
designed with an equitable range ofactivities so that all learners feel comfortable
“d betrained to become confident to perform new task sandbein new grou pings.
‘Pp;:(};{:i s de%t’rabie to expose learners for short periods of time to ins{m‘rtimu;.

. “MVironments and teaching methods which do not match with lh_c
'diﬁabiiit:ar “MRSE}er preferences, This helps learners to (Iievelc“ljl ::“::
“‘ﬂt'n-uy Z le: epwmnments beyond their clontml and "?“}"“? _Ho-tul.s';:: h};‘

f'f-t*archrm.ng-and problem solving {Snuthl‘}SS:?l_ds cqud 1‘1111.0, e 1 ]

“% like Vaughan and Baker (2001as cited in Brown, 2003

amerty
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Cirebon, 24 October 2012
Researcher,

UdinKamiluddin

The following questionnaire was adapted from Willing K's (1988) How Yoy
Ef‘”f" Besr?.‘rrrrm'rrg Styles in Adult Migrant Education, Adelaide, Australiz
T\ab?{lﬂl ‘Cumculum Resource Centre Cited in Rekrut (2001) with a slight
modification in terms of format and key score to identify 210 EFL XI graders at
SMAN 1 Kabupaten Cirebon.

[. How do you like to learn?

Ct';rde the number on the right column that best shows your opinion on each
T _tement bellow.. Each statement reveals a different opinion

=1do not like it. 2=Ilikeitalittle. 3 =1 like it “ I likei
it. 4 =1 like it very much.

Sta Sl
Tt sl grommr. MEREIK
homz_ o learn by studying English boos at | 1 | 2 3 4] |
:I::fem:ttud English alone. 2 |3 i II'
R eacher who allows me find my | 1 | 2|3 |* |
%-based Tz 3V
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;.»‘-F{ (L T Lo to ionrn by W atching and listening to | 1 | 2 [ 3 [ 4
= mu'u'mT" e S
I " 'E Il’\l‘ 1o learn i-'\ h ‘1\"“" conversations with 1 2 3 4
I & n \iu_'i s . -
|_——1{Athome, if [ have a choice I like to learn by | 1 2 9 1
’* ’ watching 1\ TV and/or videotapes in English.
fg'"ffﬁz_lr“ the class, | like to learn by using | 1 21 3 4
Enelish, -
‘_f,,s,,.—w [ like to learn unfamiliar English words by | 1 I 4
,Mhﬂm‘
—5 | Iliketo Jearn by having conversations. b 2 3 4
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Tvpelll Statement Score
”j\;’/—m n using games in class. 1 12314
In class, I like to learn by looking at pictures, | 1 | 2 | 3 | 4
| films, and videotapes.
7 |1 like to learn English by talking in pairs | 1 | 2 | 3 | 4
! | with friends.
4 At home, I like to learn by using cassettes. 1 20y 3 4
5 In class, I like to listen to and use cassettes. 1 2 4
b I like to practice English with classmates out | 1 213 4
of the class,
Total
| TypelV_| Statement Score
I I like a teacher who explains everything in | 1 | 2 | 3 | 4
_______T_(jemil to students.
2 [ like to write every subjectinmy notebook. | 1 | 2 | 3 | 4
: [ like to have my own textbook when 1| 1 | 2| 3 | 4
i—-_.'lsﬁ_,_ ! Iike to learn by reading in class. i B0 0 e (T
\-B_____f [ |l_ke to study grammar. 1 213 4
L ;‘lk@ to learn new English words by seeing | 1 | 2 | 3
- em,
K‘\ Total
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